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Knowing the Disability 

O  Specific Learning Disability 

O  Other Health Impairment 

O  Intellectual Disability 

O  Development Delay 

O  Autism 

O  Emotional Disability 

O  Other lower incidence: Visual/Hearing 
Impairment; Speech-Language Impairment, 
Multiple Disabilities, Traumatic Brain Injury 



Understanding SLD 

O  Students of generally Average ability with 
processing deficits; academic deficits but 
working within the general curriculum 

O  Various service levels, depending on level of 
need 

O  Processing deficits may impact the ability  to 
quickly process information, understand 
directions or answer questions with ease 

O  Academic weakness can lead to self-esteem 
difficulties that may result in attention-seeking 
from peers 



Understanding OHI 

O  Most commonly associated with students who 
have ADHD but could reflect other medical 
conditions 

O  Students with limited strength, vitality or 
alertness 

O  ADHD – neurological disorder that impacts 
executive functions and self-regulation of 
attention and inhibition 

O  Students may demonstrate restless/overly 
active behaviors, poor impulse control and 
deficits in behavioral planning 



Understanding DD 

O  Developmental delays in cognitive, 

language, adaptive, social or motor skills 

O  Students below 6 years of age 

O  Students may be served in school or 

community settings 

O  Typically experience language delays which 

limit the capacity to understand verbal 

communication at age typical levels 



Understanding ID 

O  Significant deficits in intellectual ability 

along with coexisting deficits in adaptive 

skills (daily living skills, functional 

community, community and safety skills) 

O  Ranges of functioning – students with mild 

ID present very much like typically 

developing students 

O  May not fully understand social dynamics 

and may be easily influenced by peers 



Understanding Autism 

O  Ranges in intellectual functioning – higher 
percentage of ID coexisting but can demonstrate 
Average to Above Average intelligence 

O  Significant deficits in communication 

O  Significant impairments to social interaction 

O  Restricted interests or repetitive behaviors; may 
be sensory seeking or sensory sensitive 

O  Very vulnerable to social distortions, may lack 
understanding of social graces, may be easily 
bothered by peers/proximity 



Understanding ED 

O  Students who experience significant 
disturbance to regulation of emotion and 
behavior  

O  Criteria rules out students who are socially 
maladjusted if that is only behavioral difficulty 

O  May be internalizing or externalizing in 
behavioral needs 

O  Often have inappropriate behavior under normal 
circumstances and lack response to typical 
discipline/social reasoning 



Know Your Students 

O  Request information from administrators on 
students with special needs on your bus. 

O  Learn the names of your students and make an 
effort to greet them as they enter/exit the bus. 

O  Ask administrators or teachers to give you 
information on special interests or activities with 
special needs students.  

O  Personal relationships and rapport are a key 
element in behavioral management for students 
with special needs. 



Knowing the IEP 

O  Ask for a listing of case managers for students 
with disabilities. 

O  Ask administration or case managers if there 
are accommodations that would extend to the 
bus (across all settings). 

O  IEPs may contain specialize behavioral plans 
(Functional Behavioral Assessment or Behavior 
Intervention Plan) and these are to be followed 
by all staff managing student behaviors. 

O  Transportation is part of the educational 
program and special education services extend 
to bus when required.  



Knowing the Regulations 
O The IEP is a contractual agreement; Transportation is a 

requirement that must be addressed in the IEP. 

O  Students with disabilities MUST have access to equal 
school day unless the IEP limits the service time. 

O  Students with disabilities MUST be educated in the 
Least Restrictive Environment (class/school/bus). 

O  Students cannot be removed from their service 
program if the discipline is found to be manifest of the 
disability (three exceptions – weapons, drugs, or serious 
bodily injury). 

O Students with disabilities do have specific regulations 
relating to suspension procedures. 

O  Students cannot be removed from their program to 
another setting without parental consent. 

O  Compliance matters have a dispute resolution process. 



Confidentiality    
O All student information is confidential and there are both federal 

laws and state statutes that protect the privacy of educational 

records. The main Federal law pertaining to student records is the 

Family Educational Rights and Privacy Act (FERPA). Information or 

records falling under this law must remain confidential. Significant 

penalties can occur from failure to comply with the privacy act. 

Many school staff fails to realize that conversations with non-

school personnel or even school personnel without legitimate 

educational interest is a violation of this act.  

O Discussing specific facts about the students with which you work is 

a violation of the students' confidentiality rights. Remember that 

matters regarding students are confidential and cannot be a topic 

of public discussion – not even in what you think is a private 

setting, not at the grocery store, not with other paraprofessionals 

who do not work with the student. Even if you do not mention a 

student’s name, talking about an incident can give identifiable 

information.  



Stuck in the Middle 

O  The educational program for students with 
disabilities is determined by the IEP TEAM. 

O  Concerns about a student’s needs are to be directed 
to the case manager in order to effectively document 
those through the IEP process. 

O  Parental questions about a student’s school day are 
to be directed to the case managers and, conversely, 
school is to initiate any needed parent 
communication through appropriate channels. 

O  Parents may attempt to use partial communications 
to create conflict among school staff – know your 
boundaries and maintain professionalism. 

 



Be Aware 

O  Parents of students with special needs often feel the 
need to advocate strongly which can come across as 
adversarial in interactions with staff. Depersonalize 
these exchanges and work with school staff to 
resolve concerns. 

O  WE – as an educational agency – make decisions 
about what we do while always considering parent 
input in that process. Do not change a practice or 
procedure without conferring with school staff.  

O  Be mindful of technology today and how parents 
have used technology to advance their positions 
against school divisions. 



Additional Regulations 

O  Section 504/ ADA-AA 

O  Federal statutes that ensure 

nondiscriminatory acts from public agencies 

and ensures the provisions of reasonable 

accommodations 

O  Failure to uphold requirements lead to 

complaints with Office of Civil Rights at the 

federal level 



Knowing how to respond 
O  Maintaining general behavior management 

O  Smile and greet by name during entrance/exit. 

O  Take time to communicate and review your rules in a positive 
manner in the beginning. Voice tone and body language are 
important (firm but emphasis on safety; calm/nonthreatening). 

O  Model respectful communications; avoid yelling or making 
threats. 

O  Avoid public embarrassment and backing students into a 
corner – try to let them find the right choice. 

O Avoid sarcasm when speaking to students as the true meaning 
may not be understood. 

O  Avoid being critical of behaviors that bother you but don’t 
violate rules or cause an unsafe bus. 

O  Take time to praise behavior of the group or individual 
students; verbal praise or small tokens of reward may have 
great value. 

  



Responding to the Child 

O  Many behaviors on the bus are acting out from 
other stressors or dysregulation from the 
home/school day. 

O  Use the RtI Approach to Designing Intervention 
(Tiers of Intervention) and present different 
options for students in need. 

O  What works for ‘most’ may not work for all. 

O  Often only a few students may constitute MOST 
of management needs so direct more attention 
to these few. 

O  Intensify the use of positive behavioral supports 
to promote change in behaviors. 



Breaking the Conflict Cycle 

O  You may experience feelings of fear (safety is compromised) or 
frustration because of persistent problems. 

O  Your negative emotions result in negative reaction to the 
student. 

O  Student experiences interaction cycle that may unintentionally 
fuel problems. 

O  Take a deep breath; maintain control; avoid projecting hostility 
or humiliation; relate your comments to a specific, 
unacceptable behavior. 

O  Address the offender in a firm but courteous voice – state 
what behavior you expect to see; this may need to be repeated 
a few times (same words/same voice). 

O  Limit the conversation to what is not acceptable and what 
must occur to remedy the situation. 

O  Consider phrasing choice options followed by ‘you decide’. 



Knowing the Resources 

O  Know when to ask for assistance – don’t let 

a situation push you to your personal limits 

to a point where you react poorly or where 

safety becomes compromised. 

O  School IEP teams may be helpful resources 

and can include 

counselors/psychologists/therapist/adminis

tration to assist in problem-solving. 



Documentation 

O  One motto in special education is “if it is not 

in writing, it did not happen”. 

O  Documentation gives needed feedback, 

may  help determine trigger points or help 

evaluate IEP needs. 

O  Can maintain facts that may be critical but 

quickly forgotten over time. 


